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1. Objectives of the Study Visits
The Education Labour Relations Council (ELRC) is a statutory council that draws authority from
the Labour Relations Act, 1995.1 The ELRC represents teacher unions and works closely with
the Employer (e.g. Department of Basic Education (DBE) and Provincial Education Departments
(PEDs)) to prevent and resolve labour disputes. One major challenge that has serious economic
and social implications for the country is the issue of educator and personnel post provisioning
in public schooling.
As part of the Commission work, the ELRC organised PPN Study Visits to four countries that
demonstrate sound, effective education performance and administration, namely:
1. Finland
2. Singapore
3. Canada
4. Brazil
The visits took place from 26 February to 09 March 2018. The delegates included the General
Secretary (ELRC), senior leaders/negotiators (SADTU, CTU-ATU), Director General (DBE), and
Head of Departments (Provincial Education). Specifically, the following representatives from
South Africa attended:
Name

Organisation

Designation

Mr Themba Kojana

Eastern Cape Department of Education

Superintendent General

Adv Tsoarelo Malakoane

Free State Department of Education

Superintendent General

Ms Ndiambani Mutheiwana

Limpopo Department of Education

Superintendent General

Ms Lucy Moyane

Mpumalanga Department of Education

Deputy Director General

Mr Edward Mosuwe

Gauteng Department of Education

Head of Department

Ms Stephinah Semaswe

Northwest Department of Education

Acting Head of Department

Mr Thomas van Staden

Northern Cape Department of Education

Chief Director: HRM

Mr Matthys Cronje

Western Cape Department of Education

Dr Enoch Nzama

KZN Department of Education

Director: Strategic People
Management
Head of Department

Mr Basil Lawrence

Teacher Union

Executive Director

Mr Mongwena Maluleke

Teacher Union

General Secretary

Mr Mompati Galorale

Teacher Union

National Negotiator

Ms Nolusindiso Foca

ELRC

General Secretary

Adv Luvuyo Bono

ELRC

Chairperson

Ms Bernice Loxton

ELRC

Secretariat

Mr Peter Present

Deloitte Consulting

Researcher: Public Sector

Each visit lasted 3–4 days per country. During each visit, the South African delegates
interrogated three focus areas:
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Focus Area 1: Annual and long-term human resource (HR) planning (teachers and other personnel)
at state, provincial, and school levels
Focus Area 2: Budget allocation and funding structures from Grade R/Kindergarten to Matriculation
levels taking into account factors such as poverty, special education needs, and specialist subjects
Focus Area 3: Norms and standards for HR provisioning in small and/or rural schools

The ELRC was established initially by the Education Labour Relations Act, 1993
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2. Finland
2.1

Key Education Statistics

2.2

Education System and Funding Setup

In Finland, the Ministry of Education and Culture oversees all publicly funded education
including the development of the national core curriculum. Notably, the Finnish education
system emphasises the autonomy of schools and teachers. School staff—including teachers—
manage schools. The local municipal authority within each region is responsible for the delivery
of education and appoints principals. A national evaluation council evaluates school
performance on a sample basis annually. Teachers are highly unionised; almost all teachers
are members of the Trade Union of Education.
Education in Finland is free to all, beginning at the voluntary pre-primary level and continuing
through to upper secondary school. Schools and professional development are funded at a
national and municipal level. State funding provided to municipalities is determined by the
number of students and is calculated annually.
Notable aspects of the Finnish Education System include:
 The teacher profession is popular and preferred profession
 Consensus in society about the value of education
 Equality and equity
 There are few private schools, however these are also funded by the state
 The Municipality runs schools
 There are high levels of trust in teachers and they also enjoy autonomy in teaching and
assessment
 Cooperation is deemed important

2.3

Summary of Key Success Factors

A key feature of the national culture of Finland is the perspective that education is an investment
and a prerequisite for prosperity for the entire population.
Public tax revenue funds all levels of education in Finland. Government-funded education is a
means to guarantee equal opportunities for the entire population irrespective of social or ethnic
background, gender, and domicile.
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2.4

Overview of Engagements

The education delegation visit to Finland took place on 26–27 February 2018. The two-day visit
entailed presentations from and discussions amongst key Finnish and South African education
stakeholders as well as visits to the Trade Union of Education and various schools, including
both primary and secondary schools.
2.4.1 Summary of Presentations and Discussions
Education System Setup
A member of the Local and Regional Government of Finland provided a presentation on the role
of municipalities in the provision of education and cultural services. One of the key messages of
the presentation, arguably a foundational success factor of the Finnish state education system,
is the cultivation of a national education culture that views education for the country as an
investment and prerequisite for prosperity. As such, the public education system, funded
primarily through public tax revenue, is viewed as a critical assurance of equal opportunities for
all regardless of demographics and socioeconomic standing.
A high level of autonomy is conveyed upon local authorities by the Constitution. Local
authorities are elected by municipal residents, which in turn has positive implications for
transparency and decision-making. Local authorities subsequently determine the level of
autonomy to convey on to schools and hence, educators. The presentation subsequently
covered budget allocation and funding structures from early childhood through to tertiary
education. Local authorities are responsible for assigning pupils to a neighbourhood school.
Municipalities finance the bulk of basic services from day care and preschool education to
basic/primary education (over 70 percent), and the state the remainder.
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Key aspects to take note of pertaining to the Finish Municipality system include:













Broad responsibility for the provision of basic public services to their residents
Strong self-government based on local democracy and decision-making
Right to levy taxes, e.g., 50% of the municipalities’ income comes from the taxes
Local authorities can organise municipal administration relatively freely
Set education priorities
Determine local curriculum
Set Quality Assurance standards and mechanisms within their bounds
Obligated to provide at least 3 days a year of INSET, and also can apply for national funding
towards this.
Each municipality must have a municipal council, a local executive and an auditing
committee for auditing municipal administration and finance
Local authorities may also set up other decision-making bodies, for example, a school
management board
Transparency and access to information are the core principles of Finnish local government.
28% of the local and joint municipal authority’s expenditure is spent on the Education and
Culture sector

Notable observations about the Education system include:










For early childhood education, the level of the municipal day care fee depends on:
− Size of the child’s family
− Length of time the child will spend in day care
− Level of family income, where families characterised by low income may receive day
care free of charge
Children under three years of age not enrolled in municipal day care are provided with a
child home care allowance
Children under school age and not in municipal day care receive a private day care
allowance
Since 2015, pre-school education is free of charge and participation is obligatory for six year
olds
Basic education needs, including study materials, a daily meal and transport are free of
charge for children and compulsory
Special needs education is integrated into mainstream education as far as possible
The teaching of general upper secondary education is free of charge for students, though
students must bear the cost of study materials
Teachers are required to have a Master’s Degree for teaching in Basic Education (Including
Kindergarten) and are required to have a Bachelor degree for teaching in day care

Notable observations about the Schooling Environment in Finland include:





Education providers are responsible for practical teaching arrangements, as well as the
effectiveness and quality of its education.
There are no regulations governing class sizes and the education providers/schools are free
to determine how to group pupils and students.
Local authorities determine the level of school autonomy.
The schools have the right to provide educational services according to their own
administrative arrangements and visions, as long as the basic functions are conducted, as
6

determined by the law. As such budget management, acquisitions and recruitment is the
responsibility of the school
Teachers have pedagogical autonomy – they decide on teaching methods and teaching
materials and have full responsibility for learners’ assessment including awarding grades for
the certificate issued at the end of Grade 9.



Trade Union of Education
Two members of The Trade Union of Education (OAJ) (Teacher Union) provided presentations
on the organisation’s structure and raison d'être. OAJ is an organisation for all teachers
consisting of different teacher groups and categories that have their own platforms and
associations within OAJ. It is the sole teacher union in Finland and facilitates dialogue at a
national and municipal level.
At a high level, OAJ advocates for better working environments for teacher and learners, a
comprehensive teacher training system and quality education for all. Moreover, OAJ is a critical
influential stakeholder in the establishment of educational policy in Finland. The union plays a
leading role in formulating agreements on behalf of teachers, particularly, the municipal
collective agreement negotiated between the union and the Commission for Local Authority
Employers, which regulates key areas like salaries, working hours and basic role requirements.

2.5

Key Considerations for South Africa

Findings

Comments

Education is perceived as an
investment, part of the
national culture, and
prerequisite for growth and
prosperity

 What skills and where are these skills required? There is a need to
link South African industrial policy to skills development/training
and hence, to jobs.
 What types of teaching posts are required and where in the country
are they required to develop the necessary skills to meet the needs
for economic growth? This issue entails taking into consideration
provincial business/industry requirements and the necessary skills
required to get into those areas.
 Professional development for teachers has been a critical success
factor of Finland’s education system
 Consideration should be given to skills areas in which to train
educators as well as where training/development should take place
(within the country)
 Finland’s education system operates largely based on a
decentralised management structure. Local municipalities are
responsible for taxation and the majority of basic education
services financing. The value of a decentralised structure has been
the transparency of functions and the ease of access to information
by local government
 The election of municipal representatives by residents provides a
space in which communities are able to contribute to decisionmaking
 In South Africa, centralisation of education management has shown
some value despite the inconsistent nature of provincial
management and leadership. While capabilities at a national level
may be leveraged across the country, strengthening provinces and

Professional development of
educators and personnel

Municipalities are largely
self-governing and
representative
(constitutionally provisioned)
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Findings
Autonomy is passed on to
schools/educators

Municipalities are
responsible for the majority
of school funding and
taxation
Fixed-term versus openended contracts

Comments
districts, e.g., decentralisation, should be seen as a priority and
non-negotiable for improving Education in the country.
 In South Africa, the capacity and maturity of educators in the
system that permits the making of informed, educated decisions
would require firm consideration in order to ensure that autonomy is
appropriately and optimally employed
 In South Africa, 60–80% of funding comes from government: 1–4
quartile system
 Rising costs of educator and personnel funding is a growing
challenge
 Teacher absenteeism and HR issues and management; how to
appoint substitute or stand-in teachers?

Lessons in line with the focus areas:








Only 60% of the education budget is used for personnel costs
There is no national Learner: Teacher ratio determined. Class size decisions are made
at school level.
Authority and accountability of school principals is prioritised, e.g., principal is
responsible for teacher recruitment and selection
There is a need for South Africa to strengthen the capacity of Education Districts to
provide some functions are done by Municipalities
It may be necessary in the long term to establish and define the role of municipalities in
the provision of Education.
Innovation linked to time spent in school should be explored
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3. Singapore
3.1

Key Education Statistics

3.2

Education System and Funding Setup

In Singapore, the Ministry of Education (MOE), including the annual goals for schools, teachers,
and principals, determines all national education goals and curriculum.
Schools are grouped into geographic clusters. These clusters are intended to provide local
support to schools surrounding the Ministry’s policies and initiatives. Cluster superintendents
are responsible for providing leadership to principals, facilitating resource sharing, and
promoting sharing of best practices between cluster schools. Within clusters, certain schools—
typically the top-performing government schools—are designated as ‘autonomous’
(independent). These schools are permitted to take greater responsibility for their own
governance, to choose some of their staff, and to set their own admissions policies.
All children in Singapore are entitled to free government education. All schools receive some
level of public funding. This is administered directly by the central government. Schools are
classified as either ‘government’ (fully funded) or ‘government-aided’ (partially funded). Funding
can comprise up to 90% of their total revenue. In both these categories, schools can be
designated ‘autonomous’. Additional government funding can be allotted to these schools to
expand their resources and curricula.
Each year, Singapore calculates the number of teachers it will need and opens a corresponding
number of vacancies in its training programmes. Teachers are recruited from the top third of
high school graduates. Once trained, schools hire teachers directly from the National Institute
of Education.
Teacher performance is appraised annually through an Enhanced Performance Management
System. They are evaluated based on 16 different competencies, including their interaction with
the greater school community.

3.3



Summary of Key Success Factors
Singapore government is committed to equity and meritocracy in the school system and all
schools receive per capita base funding from the Ministry of Education.
Singapore government is committed to school resource equity through the PRIME
programme. The Ministry is rebuilding every school built before 1997 to incorporate new, up-
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to-date resources such as computer labs, media resource libraries, and health and fitness
rooms.
Teaching is a highly respected profession in Singapore. This fosters a strong culture of
dedication, collaborative learning, and professional excellence.
Singapore is committed to nurturing and motivating teachers to grow and reach their
personal and professional best, in line with their aspirations and interests.
Principals are responsible for staff development, instructional guidelines and resource
management. Also responsible for completing teacher evaluations which can lead to
bonuses.
Teachers receive comprehensive pre-service training at the National Institute of Education.
Teachers have many opportunities for continual development to build up their capabilities as
teaching professionals.
Teachers, allied educators and school leaders form the core of Singapore’s education
system

3.4

Overview of Engagements

The education delegation visit to Singapore took place on 1 March 2018. The visit entailed
presentations from and discussions amongst stakeholders from Singapore’s National Institute of
Education (NIE) and South African education stakeholders. Discussions centred on
transforming education as well as teacher learning and development. The NIE is an
autonomous teacher education and development institute located within the Nanyang
Technological University.
3.4.1

Summary of Presentations and Discussions

Professor Christine Goh from GPL Singapore gave a presentation on the initial teacher
preparation and continuing teacher professional development.
NIE’s professional development is based on continuing, life-long learning principles to meet the
career needs of practising teachers and educational professionals in a changing education
sector.
The approach emphasises a high quality of evidence-informed delivery and offers courses that
are responsive to a contemporary policy, curriculum and pedagogy, and relevant for the
teacher’s aspirations and MOE’s mission.
All learning experiences occur within an academically rigorous, technology-rich, and practicerelevant platform to empower teachers as thinking and competent professionals. NIE address
gaps in teachers’ pedagogy and content knowledge in a timely manner through targeted
courses and experiential learning by offering In-Service Courses and Programmes. They have
certification programmes, non-certification courses and leadership learning.
The purpose of leadership learning is to develop leaders in schools with the mind set and
capacity to lead and manage change in a complex and evolving environment.
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Notable observations about the Education system include:




3.5

Singapore is committed to nurturing and motivating teachers to grow and reach their
personal and professional best, in line with their aspirations and interests
Principals are responsible for staff development, instructional guidelines and resource
management, as well as for completing teacher evaluations, which can lead to bonuses.
Teachers receive comprehensive pre-service training at the National Institute of Education
and have many opportunities for continual development to build up their capabilities as
teaching professionals.

Key Considerations for South Africa



Principals are responsible for staff development, instructional guidelines and resource
management.



All learning experiences occur within an academically rigorous, technology-rich and practicerelevant platform to empower teachers as thinking and competent professionals.



Teachers are evaluated based on 16 different competencies, including their interaction with
the greater school community.



A leadership-learning programme is aimed at developing leaders in schools with the mindset and capacity to lead and manage change in a complex and evolving environment.



Singapore recruits teachers from the top third of high school graduates.



Each year, Singaporean Ministry of education calculates the number of teachers it will need
and opens only that many openings in its University training programmes.



Teaching is a highly respected profession in Singapore.



The Ministry is responsible for the recruitment and selection of student teachers and
determining the enrolment plan for teacher training at the NIE.



The Ministry provides full time scholarships to teachers identified as having potential
towards school leadership to pursue a six-months full time leadership programme. This
ensures that there is always a pool of trained school managers to select from should posts
be available.

3.6

Recommendations based on Singapore Model



The Department of basic Education should take responsibility of Human Resource Planning
and determine enrolment plans of Faculties of Education in our Higher Education Institutions



The Department should consider strengthening policies and participating in the selection
process of all student teachers to be trained



The School Leadership Development Programme implemented in Singapore should be
studied further for implementation in South Africa.



The DBE should establish partnerships with the NIE for both teacher training and leadership
development.
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4. Ontario, Canada
4.1

Key Education Statistics

4.2

Education System and Funding Setup

Canada has a decentralised education system. There is no federal-level education ministry.
Instead, each of the ten provincial and three territorial governments is responsible for
developing curriculum and determining major education policies and initiatives. Thus, each
province has its own, ministry-established common curriculum. Provincial Ministers oversee the
teacher certification process and provision of school support services, including transportation,
libraries, and health and foodservices.
Each provincial Ministry of Education recognises the importance of maintaining high standards
and best practices. When formulating major policy decisions and initiatives, they benchmark
against one another. Studies on Canada’s varied provincial education systems indicate many
similarities between the provinces’ key policies. Ministers emphasised that the goals for an
educated citizenry focused not only on personal development but also on the development of
Canada’s social and economic goals.

4.3




4.4

Summary of Key Success Factors
All education stakeholders are involved in the curriculum processes (from indigenous
communities to NGOs).
The government provides additional funding and coaching support to provinces that are not
performing well.
Canada has a number of education policies to support the education goals of the
government

Overview of Engagements

The education delegation visit to Canada took place on 5–6 March 2018. The two-day visit
entailed presentations from Ontario Ministry of Education and discussions amongst Ontario
Ministry of Education Canada and South African education stakeholders. Discussions were
focused on education funding, labour relations, supporting teaching excellence, and education
improvement.
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4.4.1

Summary of Presentations and Discussions

Ontario Education Improvement
Ontario has a number of education policies to support the education goals of the government,
yet a critical focus is on school performance in literacy and numeracy for grades 3, 9 and 10.
Students must have a basis of literacy foundation to progress to grade 12, thus a literacy test is
taken by all grade 10 learners.
Ontario has moved from a prescriptive model to providing learning opportunities and support to
schools. The leaders (principals) in schools decide on what is required in specific schools. This
is a recent and significant shift in the education system. Research on teacher development has
shown that when principals learn alongside teachers (participate in learning alongside
teachers), this has the most successful impact.
Equity: 27% of learners do not speak English as a first language and therefore do not do as well
as other students. To achieve equity, the focus is on these students and indigenous students.
The indigenous People’s education is federally funded.
Three key frameworks guide education:
1. New Policy framework (Policy Framework Memorandum) is focussed on the responsibility of
all stakeholders in ensuring the development of students
2. The Leadership Framework seeks to build teacher content knowledge in mathematics. The
Ministry is funding additional maths qualifications; and
3. The School Effectiveness Framework is a tool that is not mandated. Central to all policies is
how it affects instruction in schools.
One particular challenge for Canada is the fidelity of consistent implementation of the
curriculum.
Supporting Teaching Excellence in Ontario
The Ontario College of Teachers (OCT) establishes ethical standards for the teaching
profession. The College’s mandate is the protection of the public interest and they are in charge
of investigations and discipline of teachers when ethical standards are violated. Teachers are
required to pay $150 annually to remain in good standing with the College.
Notable observations about the Canadian Education system include:






According to the McKenzie report, Canada is rated as one of the most improved education
systems in the world.
Teachers across the country are fully committed to making a difference.
The curriculum has been updated to focus on the global competencies required; this is now
a focus area for Canada.
Data systems are used to support education delivery. This also assists in provincial
coordination (e.g. Ontario Information System). School boards manage this process and
send data to the Ministry of Education.
The Ministry determines the teacher-learner ratio:
o Kindergarten: 1:15 (from 1:25 additional support is provided)
13

o
o









Grade 1–3: 1:20
Junior Level: – 1:26

Most policies have been developed in consultation with unions and other education
stakeholders.
The Canadian Education system welcomes immigrants and refugees.
Teachers have to complete a 2-year programme (on teacher education) in addition to their
Bachelor’s Degree. The duration of the programme includes 80 days of practice. Each
university has its own admission and selection process (screening and/or interview, some do
not conduct interviews).
There is a huge oversupply of teachers in Ontario, out of 9000 teachers trained, 4000 will
not get teaching jobs.
Apart from teachers obtaining Bachelor Degrees to enter the system, there is another group
of teachers teaching technological subjects. These teachers have trade experience (e.g.
minimum of 5-years industry experience) and a post-secondary qualification (Bachelor’s
degree or College Diploma). These teachers, however, should still be registered with the
OCT and need to demonstrate competence in the area of intended teaching.
The government drafted a regulation that teachers should wait their turn to become
permanent teachers. Every new teacher becomes part of a roster of occasional teachers
(substitute teachers). Twenty days are counted before a teacher is eligible to become a
long-term occasional teacher. The duration for an occasional teacher is 80 days (e.g., when
a teacher goes on maternity leave). A teacher is only eligible for a permanent teaching
position once they have completed the two stages as occasional and long-term occasional
teachers. This process is monitored by each school board.

Notable observations about the Schooling Environment in Canada include:




Schools in Canada are well resourced, however, some schools face various challenges that
require additional resources to address and rectify the challenges. Every board receives a
different budget according to their needs.
Teachers are highly qualified and highly paid. In addition, there is a teacher-driven online
community to support teacher development.
Performance appraisal of teachers done once in 5 years.

Trade Union of Education




4.5

Most policies are developed in consultation with unions and other education stakeholders.
Teacher unions play a role in determining the pay grid for teachers. This is dependent on
the number of years of experience, subject taught as well the teacher qualifications. A
teacher can earn a maximum of $95 000 per annum.
Teachers are compelled to belong to a union.

Key Considerations for South Africa



All education stakeholders (from indigenous communities to NGOs) are involved in the
curriculum processes and policy development.



Schools in Canada are well resourced. Schools that demonstrate challenges receive
additional funding. Every board receives a different budget according to their needs. The
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government also provides additional funding and coaching support to provinces that are not
performing well.


Teachers are highly qualified and highly paid.



New Teachers Induction Programme (NTIP): This programme ensures that induction begins
when a teacher becomes permanent. New teachers are exposed to a menu of different
professional development programmes and are allowed to select the programmes that they
need. The school board manages this process. As part of the NTIP, teachers are entitled to
a mentor and orientation on the Ministry documentation. A first-year teacher is on the level
‘O’ on the hiring grid.



Teacher Performance Appraisals (TPA) are conducted once every five years. If a teacher’s
appraisal is unsatisfactory, a plan is then put in place to remedy this. If the appraisal is still
not satisfactory, the teacher is allowed to do another appraisal. If the appraisal outcome is
unsatisfactory for a third time, then the teacher is dismissed and reported to the OCT.



Every teacher has an Annual Learning Plan. Furthermore, teachers have created an online
community to support teacher development.



Technology teachers with a different pathway to becoming teacher, which requires them to
have 5 years industry practice and a teaching qualification.
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5. Sao Paulo, Brazil
5.1.

Key Education Statistics

5.2.

Education System and Funding Setup

The role of federal government in education finance in Brazil has been significantly reformed
over recent decades. Previously, wide disparities were evident in spending per student across
regions and across school providers. Significant changes to policy ensure that spending for
each student in primary education is guaranteed at a national minimum level, resources are
shared across municipalities and ratios set for spend on teacher salaries (60%) in proportion to
other operating costs (40%).

5.3.





Summary of Key Success Factors

Brazil has a policy mandating smaller class sizes.
The share of teachers with tertiary qualifications has been raised from 20% in 1996 to 58%
in 2006.
Combined with increases due to better qualifications, teachers enjoy an average of
approximately 34% higher salary than is available in the private sector.
By raising minimum spending levels in basic education, FUNDEF and FUNDEB have driven
a significant increase in overall education spending in Brazil since 1998, both in real terms
and as a share of GDP.

5.4.

Overview of Engagements

The education delegation visit to Brazil took place on 8–9 March 2018. The two-day visit
included a presentation by the Secretariat of Education from EFAP (São Paulo) and the
government of São Paulo. The South African delegation proposed a partnership to strengthen
technical and vocational skills, indicating that in-depth knowledge of the structures and
exchange programmes would be helpful. Talks will be ongoing to establish an agreement.
ETEC also extended an invitation to South Africa to attend an International course on
Entrepreneurship to be held in Sao Paulo on 3 July 2018 to 14 August 2018. 9 places have
been reserved for RSA and participation costs thereof will be funded by ETEC South Africa will
only incur costs for travel and accommodation
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5.4.1. Summary of Presentations and Discussions
The mission of the EFAP is to contribute to the improvement of public education quality in the
State.by training teachers and school leaders.
Virtual Learning and Collaboration Tools for Teachers
With improved availability and convenience of technology infrastructure offering virtual learning
environments, tools for online collaboration and a network of video conferencing, schools have
begun to implement courses focused on improvement and professional development of the
employees from the Education Secretariat of São Paulo State.
Knowledge Network
A Knowledge Network allows for the convergence of knowledge and practices that build
educational technology. A knowledge team integrates expertise in the use of technological
resources and project management methodologies such as management support,
communication, and continued education for the teaching framework servers. This is supported
by information and communication technologies.
Notable observations about the Brazilian Education system include:










Brazil has high investment in teacher development.
A ‘stream lessons’ tool is used, allowing schools the ability to interact with other institutions.
Brazil uses platoon teaching.
To optimise use of scarce resources, in some cases teachers are employed only for certain
hours. This means that teachers may teach in three or four schools at the same time.
Brazil has 91 education wards that are responsible for managing all these schools within
their regions. Each one of these wards then coordinates from 70 to 100 schools.
Schools in rural, difficult to reach areas are empowered to take care of their own projects.
Digital training material is distributed to regions/wards.
Programmes offered by EFAP enable salary improvement and Career improvement.
Technical Education lies under the Ministry of Economic Development and not Education.

Trade Union of Education
Every course that EFAP offers must be validated by the unions and the department. In order to
facilitate this, unions are invited to participate and comment on EFAP course construction and
progress. The performance evaluation system is voluntary.

5.5.

Key Considerations for South Africa



Education needs to be aligned with the needs of the market. This can be facilitated by
focusing on offering the best professionals in order to best serve the country’s requirements,
as EFAP offers.



The Government of São Paulo develops partnerships with companies, NGOs and other
stakeholders which offer unique experiences to students. These partnerships focus on
developing social and emotional competencies as well as fostering student and teacher
confidence in their own work.
17

6.

Conclusion

The study visit findings reveal key considerations for South Africa, these broadly include teacher
training, curriculum planning and development and the inherent classification of teaching as a
profession that is rooted at societal level.
In all four countries, principals are esteemed as school leaders and are provided with the
necessary training. Teacher training also is regarded as essential to the realization of a quality
education system. This is affiliated with educator autonomy, which is a consideration for South
Africa, however, within the confines of disparities in the system as well as resource and
infrastructure challenges.
There is a need to foster greater stakeholder involvement in curriculum and policy development
in South Africa. Successful platforms such as the online community for submissions on
curriculum changes in Finland could be considered.
Teachers are recognized at societal level as revered leaders and instrumental to societal and
economic transformation. Existing departmental initiatives to celebrate teachers in South Africa
could be strengthened to elevate the status of the teaching profession.
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