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THE STATE OF 

EDUCATION IN SOUTH 

AFRICA By Bernice Davids 

 
The 2% decline in the 
matric results of 2009 

sparked a national debate 

on the state of education in 

South Africa. Almost 40% 
of the 552 940 

matriculants who wrote the 

2009 Grade 12 exam 
failed. The Sunday Times 

reported on 17th January 

that every statistic that was 
released regarding the 

matric pass rate pointed to 
the dismal future awaiting 

many children in township 

schools.  

 
The known barriers to quality education were also 

cited in the Sunday Times, but reporter, Karin van 

Rooyen, referred to the lack of parental support as 
an added barrier to the attainment of quality 

education and good matric results. She wrote that 

South Africa’s education system as well as some 

parents are failing their black children, who are 
outperformed by their peers. The 2009 matric 

results were once again marked by a striking 

shortage of black pupils among the country’s top 
achievers. The majority of those with multiple 

distinctions were mostly white with a fair spread of 

Indian candidates.  
 

Paul Colditz, CEO of the Federation of Governing 

Bodies of South African schools, supported this 

statement, saying that the starting point of a good 
quality education is parental support at home, not  

 

 

 
 

 

 

 
 

 

 
 

 

 
 

 
 
South African primary school learners 

 

just assistance with homework, but also as role 

models who show dedication. He said learners 
need parental involvement, especially when they 

come from backgrounds where their parents have 

not done matric and can only support them 

morally. He noted that the country’s Indian 
community has over the years consistently 

produced some of the best results. This can be  

attributed to the cultural value system in the Indian  
community, which centres on education. (Sunday 

Times, 4 January 2010, pg.4) 

 

The Minister of Basic Education, Ms Angie 
Motshekga, MP, commented on these media 

reports and expressed her dissatisfaction with the 

decline in the national pass rate. She vowed to 
crack down on the poor quality of teaching in 

public schools. She also partially attributed the 

decline in the matric pass rate to the higher 
standard of question papers that were set in some 

subjects. She said the maths paper was good, but 

it was a jump from what learners and teachers are 

used to. The physical science paper was 
equivalent to first-year university level. Ms 

Motshekga, MP, said however that she had no 
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regrets about the increase in the level of difficulty 

of the papers because her department wanted to 

produce quality results.  
 

She cited poor English skills as a major 

contributing factor to last year’s miserable matric 

results. She said earlier exposure to the language 
would better prepare learners for the final school 

exams. Government policy is to encourage 

instruction in a learner’s mother tongue in Grades 
1 to 2, and English is gradually phased in from 

Grade 3.   

 
Ms Motshekga, MP, proposed that English is 

introduced earlier as learners are more receptive 

to language acquisition at that early stage of their 

cognitive development. She reiterated that 
mother-tongue instruction was still essential, but 

teachers were encouraged to teach more English.  

 
In an interview with Move magazine, on 6th 

January 2010, the Minister of Basic Education 

said that she is looking into going back to the 
basics of education and to limiting the number of 

school assignments that learners are expected to 

do for various subjects at both primary and 

secondary level. “We are bringing back textbooks 
because they are valuable and have been 

compiled by experts.” There will only be three 

school terms this year because of the FIFA World 
Cup Tournament, but the minister assured the 

magazine that the longer holidays did not mean 

that learners would get off easily. Learners are 

going to have full terms and more intensive 
teaching and learning days this year. There will be 

additional educational support during school 

holidays, particularly for matric learners to ensure 
that they and their teachers do not lose 

momentum. 

 
Summary of the 2010 curriculum 

 

The new curriculum is a five-year plan from 2010 

to 2014. The new curriculum will mean: 
 

 Less administrative duties for teachers, 

meaning they have more time to teach 
 Systematic support to help teachers with 

their teaching 

 Improving literacy and numeracy in the 
classroom by implementing the 

Foundations for Learning Programme 

 The number of projects required as formal 

assessment tasks for each learning area is 
reduced to one project per subject 

 Textbooks are going to be used as an 

effective tool to ensure consistency, 

coverage, appropriate pacing and better 
quality in terms of instruction and content 

 The department of basic education has 

developed extensive learning and teaching 

packages for Grades R to 6 teachers to 
assist with planning, teaching and learning 

 There will be annual national assessments 

conducted for learners in Grades 1-6 and 
9 in all schools to assess progress in 

numeracy and literacy, which are 

foundational skills for learning. 
 

The minister promised to strengthen the 

department’s interventions to ensure that the 

class of 2010 shows significant improvement. The 
Department of Basic Education (DoBE) has taken 

note of the Report on the Implementation of the 

National Statement handed to the ministry in 
2009. This report indicated the urgent need to 

improve the quality of teaching in our schools in 

order to deliver our curriculum. The DoE has 
taken this forward with the establishment of a 

Teacher Development Branch in the reconfigured 

Department of Basic Education. This Branch will 

focus on increasing the support to teachers in 
terms of strengthening teaching skills and content 

knowledge.  

 

The minister has directed the Acting Director-

General of Basic Education, Mr Bobby Soobrayan 

to develop an Education Sector Plan for 
presentation to the minister by the end of March 

2010. This plan must become a blueprint for 

action and will set out systematically how the 
education system must be strengthened. The best 

experts will be brought in to advise the system 

and the department will work closely with Higher 

Education in this regard.  
 

The DoBE also launched three campaigns in 2008 

and 2009 that are aimed at improving the quality 
of public education.  

 

These projects are:  
1.1 The Quality Learning and Teaching Campaign 

(QLTC); 

1.2 The Teacher Development Project; and  

1.3 The Teacher Laptop Initiative (TLI).  
 

These initiatives complement the plans in place to 

address the dismal matric results of 2009 and will 
assist the DoBE in its quest to drastically improve 

the quality of education across all grades.  
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1.1   QUALITY LEARNING AND 
TEACHING CAMPAIGN 

 

 

 
 

The Quality Learning and Teaching Campaign 

(QLTC) emerged from the Polokwane resolution 
that education and health be placed at the centre 

of social transformation in the next five years. The 

QLTC was launched at Ikusasa combined school 

in Thembisa on 9th October 2008. 
 

The QLTC aims to build partnerships with all 

stakeholders, in particular between the DoBE and 
teacher unions. The DoBE has committed itself to 

support teachers, to hold its officials accountable, 

to ensure that the necessary resources are 

provided on time, and that vacancies are speedily 
filled. All teacher unions have committed their 

members to be on time, in class, prepared and 

teaching. 
 

Departmental officials, teachers, learners, parents 

and community members each pledged their 
commitment to a code for quality education on 9th 

October 2008. This campaign has yielded 

significant results since its launch in 2008. 

Through the QLTC, the DoBE has secured the 
long-term commitment of various education 

stakeholders, including teacher unions 

representing teachers, school governing body 
associations representing parents, and learner 

organisations to work together to achiever quality 

education in South Africa. The DoBE has also 
encouraged the private sector to grow its efforts to 

support education development. 

 

While the QLTC, which is partly funded by he 
ELRC, has had a slower start than parties had 

anticipated, the impact of the campaign is clear to 

see and over the next few months an even higher 
level of awareness by role-players, including our 

diverse communities, should become evident. 

 

The strength of the campaign lies in the fact that 

teachers, departmental officials parents/ 

communities and learners, acknowledge that each 
has a critical role to play in lifting the standard of 

education for the children of our country.  

 

To this end the start of the 2010 school year has 
seen a considerable improvement when 

compared to previous years. In most cases across 

the country sadly not all, LTSM’s were received 
on time with the vast majority of learners receiving 

their required stationary during the first few days 

of the school year. Finances were paid over to 
schools before the close of 2009 allowing for 

appropriate financial planning on the part of 

schools and permanent appointment of educators 

confirmed for the start of the year. The vast 
majority of teachers were prepared and ready to 

start teaching from the first school day. 

Timetables, year plans and programmes were in 
place – once again while not the case at every 

school, there was an enormous improvement in 

the readiness level of teachers.  
 

The influence of the QLTC campaign has not as 

yet filtered down to Governing Bodies, parents, 

communities and learners and as a result there 
has not as yet been any noticeable improvement 

with regard to their QLTC roles.  

 
Over the next few months the rollout of the 

campaign should see the establishment of QLTC 

structures at School, District and Provincial levels 

with the consequence of far greater participation 
by all the stakeholders. Each school’s QLTC 

committee will be representative of teachers, the 

governing body and possibly community members 
and a district or departmental representative, with 

their primary task being to jointly monitor the 

implementation of the imperatives of the pledge at 
school level. Provincial and district structures will 

have an equivalent committee with the 

responsibility of monitoring the implementation of 

the campaign from their perspectives. 
 

The impact of the QLTC should be considerable 

and yield positive results for public education, 
such as improved standards in a relatively short 

period. This achievement however will only be 

possible if all stakeholders remain true and 
committed to the individual pledges they made to 

the code for quality education.  

 

 



 4

1.2   TEACHER DEVELOPMENT 
 

 
 

 
The Teacher Development Summit of 29th June 

2009 represented a historical moment for 

education, as it brought together all stakeholders 

in education, from representatives from national 
and provincial education departments and 

international guests, to practising teachers 

themselves.  
 

The Summit offered a new and important 

opportunity to think afresh and innovatively about 
the many challenges related to teacher 

development. The Summit process produced the 

Summit Declaration, which represents the 

consensus achieved among participants at the 
Summit and forms the basis for a new, 

strengthened, integrated national plan for teacher 

development.  
 

The Declaration notes that: 

 

 South African teachers come with different 
historical qualifications and educational 

backgrounds, the majority of which were 

developed under apartheid structures that 
deliberately disadvantaged and 

underdeveloped large sections of the 

population.  

 

 Teachers continue to work in different and 

unequal contexts and with different levels 

of resourcing and support, especially in 
rural schools in comparison with urban 

schools and township schools compared 

with suburban schools.  

 

 A large number of serving teachers are not 

fully qualified (in terms of current 

requirements), and unqualified teachers 
continue to be employed, especially in 

rural schools, which exacerbated the 

existing inequities in the system. 

 

 There is shared commitment to improve 

access to the quality of teacher 
development and promote professionalism 

in teaching. 

 

The Post-Summit work is progressing through four 

working groups, under the management of a 

steering committee made up of heads of the 

stakeholder groupings, and an advisory group 

made up of representatives and experts drawn 

from stakeholders.    

 

 The four working groups and their responsibilities 

are:  

 

            Working Group 1:  Institutional development  

 
This group is required to explore possible futures 

relating to strengthening of institutional 

arrangements for the delivery of teacher 
education and development and make 

recommendations about institutional models to 

respond effectively to the challenges raised in the 
Summit.  

 

Eight main areas are being dealt with: 

 

 Provide a historical overview of 

institutional arrangements for the provision 

of teacher education development  

 Provide a description of the institutional 

arrangements for teacher education 

development in selected countries 

 Conduct an audit of current institutional 
arrangements for the formal provision of 

teacher education development in South 

Africa 

 Current institutional arrangements for the 
informal provision of teacher education 

development 

 Audit on teacher demand and utilisation 

 Survey of teacher experiences of current 
institutional arrangements  

 Develop a set of principles for proposed 

models of institutional arrangements and 

to propose a preferred model 

 Develop a fully costed plan for the 

implementation of the preferred models.  
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Working Group 2: Needs and Programmes  

 

This group is required to review the current 
teacher appraisal processes and to provide 

streamlined and de-linked processes to appraise 

teachers for development and salary 

progression/remuneration, including strengthening 
processes for the identification of teacher 

professional development needs, and to provide a 

plan for effective programmes to respond to 
teacher development needs.  

 

The five main areas of work being dealt with are: 
 

 An analysis of IQMS- strengths and 

weaknesses 

 Development of an instrument for effective 
teacher development appraisal 

o Develop teacher knowledge 

competency standards and 

diagnostic assessments 

 Development of teacher performance 

appraisal for salary progression/ 

remuneration  

 Develop a prioritised and appropriately 

resourced plan for delivering programmes 

in 5 yearly cycles, with the first five year 

process prioritising support for the NCS in 
English FAL, and Maths; multi-grade and 

multi-level teaching, un and underqualified 

teachers; and the establishment of vibrant 
professional learning communities in all 

schools 

 An assessment of the use of the 80 hours 

for teacher development and proposals for 
the review thereof.  

  

 Working Group 3:  Structures 
 

This group is required to assess the current 

structures at national and provincial level for 

enabling teacher professional development to 
occur, and to make proposals for the re-

organisation of structures at all levels of the 

system.  
 

Working Group 4:  Funding and priorities 

 

This group is required to assess current budgetary 
resources for teacher development, and how they 

are used, identify priorities and urgent needs in 

the system, and identify the funding needs of an 
effective teacher professional development 

system.   

 

Areas of work being dealt with are: 

 

 Analysis of current work on TSUD 

 Researching system needs, priorities, and 

making proposals for prioritisation of 

activities based on current resources 

 Identify all current budgets available and 
investigate how they are being used 

 Investigate improved funding mechanisms, 

including management of teacher 

development funds as a national 
competence 

 Investigate all bursary and loan 

programmes for teacher education 

development with a view to rationalising 
them.  

 

The target date for completion of the work is end 
of March 2010, with a view to present the plan as 

part of the bid to treasury for funding in the next 

MTEF cycle.   

 

 

1.3   TEACHER LAPTOP INITIATIVE 
 

 

 

The Teacher Laptop Initiative, spearheaded by 

the DoBE, addresses South Africa’s need for a 
quality education system and forms part of the 

cohesive plan by the DoBE and other 

stakeholders in education to improve the overall 
quality of education by making resources 

available to learners and teachers in the public 

education sector. 
 

The initiative forms part of the DoBE’s objective to 

improve Information and Communications 

Technology (ICT) in teaching and learning. A 
Special Task Team consisting of the combined 

trade unions (CTU-SADTU and CTU-ITU) and the 

ELRC was formed in April 2009 to drive this 
initiative. The Government Gazette No 32207 of 8 

May 2009 determined the policy related to 
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payment of the laptop allowance to teachers, and 

the specifications of the laptops to be availed.   

 
The much-anticipated rollout of the initiative, 

which was intended to be in February 2010, has 

been delayed by a few crucial matters that have to 

be finalised. The official rollout of the TLI has thus 
not yet begun. However, it is important that 

teachers should be aware of developments and 

not be misled into purchasing a laptop only to 
discover at a later stage that they do not qualify 

for a subsidy and/or stop order facility.  

 
The Teacher Laptop Initiative is aimed at all 

permanent teachers. The Department of Basic 

Education (DoBE) has informed the ELRC 

however that the rollout will be done in cohorts 
specific to the size and resources available to the 

individual Provincial Education Departments 

(PED). 
 

According to Government Gazette 32207, the 

PEDs will implement the allowance on a 
preference list of educators based on their 

seniority. The DoBE advised that seniority refers 

to rank and has already sent an instruction to the 

provinces that principals will be the first group of 
educators who will be eligible to purchase a 

laptop.  

 
Accredited Suppliers 

 

Teachers will only qualify for a stop order facility 

when they purchase a laptop from an accredited 
supplier.  Although teachers may purchase a 

laptop from any outlet in order to qualify for the 

subsidy (R130 pm), the teacher will not receive 
this allowance if the laptop does not meet all the 

specifications as stipulated in the Government 

Gazette 32207.  
 

The twelve provisionally accredited 

consortia/suppliers for participation in the first 

phase of the TLI are: Dell/Laptitude, Fujitsu, 
Hewlett-Packard, Lenovo, MTN, Pinnacle, Sahara 

Systems, Telkom, Mustek, CellC, Vodacom, and 

LG. The word “provisional” is used as the MoU’s 
between the ELRC and the Consortiums still need 

to be administered for signatures. 

 
Process and purchase 

 

The accredited service providers will identify 

outlets or “one stop shops” where a teacher may 
purchase the complete package (including the 

finance agreement). The accredited service 

providers will have a “good, better, best” range of 

packages where the maximum all-inclusive 
monthly repayment cannot exceed R390.00.  

 

Qualifying teachers will receive a monthly 

allowance of R130.00 (taxable) and will be 
required to fund the difference between the 

allowance (R130.00) and the monthly repayments 

of the package. Most of the packages from the 
provisionally accredited suppliers cost between 

R250.00 and R350.00 per month. The 

repayments will be spread over a period of five 
years.  

 

The process for purchasing the laptop package is 

in the last stages of development and currently 
stands as follows:  

 

1. The Provincial Education Department 
(PED) will identify and inform educators 

who qualify for the TLI.  

2. The written notification from the PED will 
be shown to the accredited service 

provider (the PED will issue a list of the 

providers and their identified outlets).  

3. The educator and accredited service 
provider will enter into an agreement.  

4. The service provider will issue the 

educator with a certificate that must be 
sent through to the PED to enable the 

allowance and the monthly stop order for 

the repayments, to be activated. 

 
Once the MOUs are signed, all the information will 

be posted on the ELRC website, which will make 

it easy for teachers to obtain information. A 
frequently asked questions page will also be 

added to the ELRC website to answer questions 

that teachers might have.  
 

Strategic Partners 

 

The strategic partners to the initiative are: The 
software suppliers Microsoft, Symantec and 

Adobe who will be reinvesting in the initiative 

towards professional development of teachers; 
Dimension Data who has designed the central 

database that will be used by all the service 

providers to register the laptop packages 
purchased by educators; and Intel who will be 

supplying the Intel Skoool
TM software and will be 

providing training for teachers.  
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Software to be preloaded on all laptops before 

allocation:  

1. Microsoft Windows 7 Pro operating system 
2. Microsoft Office Enterprise software 

3. Symantec Security software 

4. Adobe Digital Schools Collection  

5. Adobe Presenter Package 
6. Intel Skoool (School) training materials 

7. Microsoft Digital Literacy Curriculum and 

the Partners in Learning Teacher Training 
Model 

8. Connectivity Software 

9. Microsoft Live@Edu email address 
activated against individual PERSAL 

numbers  

10. Education Policy Material 

 
Matters to be finalised 

 

Some of the immediate matters that need 
finalisation are: 

 

1. The Memorandum of Understanding 
(MoU) to be entered in between the 

accredited Supplier and the ELRC had 

been canvassed with all concerned parties 

and has been finalised. The only matter 
outstanding is the administration for 

signatures. 

 
2. Furthermore, a proposal has been 

submitted to National Treasury to 

automate the process of stop orders and 

allowance activation by using a single 
collection agency that is recognised by 

Persal and/or is already integrated to 

Persal at the DoBE and National Treasury. 
This will not only speed up the process 

involved in collecting and distributing 

funds, but will centralise the entire process 
with a National Treasury approved service 

provider and minimise the opportunity for 

fraudulent activities. The process will be 

finalised once National Treasury approves 
the proposal.   

 

3. To this extent an application to National 
Treasury had been submitted to issue 

deduction codes to each consortium. 

 
The aim of this initiative is to improve student 

performance and continuous teacher professional 

development. The main focus of all stakeholders 

involved in this process is to ensure that all 
possible challenges are confronted and solutions 

sought before the rollout. This will in turn ensure 

that the initiative serves its purpose as an 

essential component in our collective quest for a 
quality education system.  

 

Educators are urged to be patient and allow for all 

the necessary processes to be completed before 
the rollout can take place. The official rollout will 

only be announced by the ELRC on behalf of the 

teacher unions. 
 

Teachers are advised to wait for the list of 

approved service providers and for the official 
notification letter from the PED. 

 

 

Teaching ‘not an 

essential service’  

  

By Bernice Davids 
 

The Democratic Alliance (DA) submitted an 

application for teaching to be declared an 
essential service. The application was submitted 

to the essential services committee, which falls 

under the Commission for Conciliation, Mediation 

and Arbitration (CCMA) department.  
 

The DA’s argument for making the application 

included that the Labour Relations Act defined an 
essential service as a “service, which if 

interrupted, would endanger or inconvenience the 

life or the health of people”. Teaching is not 
currently listed as an essential service under this 

act. The DA contested that, given the crisis that 

the education system was in and the significant, 

life-altering inconvenience this caused for 
children, teaching should be, at least until the 

system improved, declared an essential service.  

 
The DA also based its reasoning on the TOKISO 

Review, which revealed that SADTU was 

responsible for 42% of all working days lost during 
1995 and 2009. The public sector was responsible 

for about 64% of workdays lost out of the top 10 

unions, says the report. Servaas van der Berg, a 

professor of Economics at the University of 
Stellenbosch, said strikes were particularly 

disruptive at schools. He said strike action puts at 

risk the chances of children getting a good 
education.  
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SA chamber of commerce and industry 

spokesperson Peggy Drodskie said that the 

figures revealed a worrying strand as the country 
was struggling to produce quality learners with the 

right qualifications for industry. Economist Mike 

Schussler of Economists.co.za accused SADTU 

of damaging the prospects of black children.  
 

TOKISO CEO, Tanya Venter commented on the 

analysis of the statistics and said that while the 
statistical report, which tracks labour action 

between 1995 and 2009, did show that SADTU 

had been responsible for 42% of worker days lost 
in the 14-year period, the statistics had not been 

quoted in context, as it should have been of 

2007’s month-long public service strike.  

 

 
 
SADTU members demonstrating 

 

“The 2007 strike was the largest in South Africa’s 
history by the public sector, of which SADTU was 

the largest participating union. Between 1995 and 

2009, the number of workdays lost to strikes per 
annum was on average between 1 and 2 million. 

However, in 2007 this trend line spiked to 13 

million workdays lost. The majority of workdays 

lost that are attributed to SADTU fall within the 
2007 strike. Indeed, this is confirmed by the 

TOKISO Review statistics on the number of 

strikes (as apposed to working days lost) over the 
1995 to 2009 period, where only 2% of strikes fell 

within the health and education sectors”, she said.  

 
The 2007 strike of nearly one million public 

service workers began on 1 June 2007. It involved 

17 unions, including teachers, nurses and other 

civil servants. They came out in support of a 
demand for an across-the-board increase of 12%, 

plus increases in health and housing benefits.  

 

Public Service Minister, Geraldine Fraser-Moleketi 

obtained an interdict from the Labour Court, 

forbidding workers in essential services from 
joining the strike. More than 600 strikers were 

sent letters of dismissal and nurses were served 

with copies of the ultimatum when they were on 

picket duty. Despite the interdict, large numbers of 
nurses remained on strike.  

 

The public service strike was disruptive in nature 
and accounted for the greatest number of 

workdays lost in the history of our country. 

However, this was a united outcry from civil 
servants for better working conditions and decent 

wages.  

 

SADTU General Secretary Mugwena Maluleke 
conceded that strikes were disruptive, but argued 

that it was ‘the only tool’ unions had to break a 

deadlock between members and the employer.  
 

 
 
SADTU General Secretary, Mr Mugwena Maluleke 

 

Teaching is a noble profession and the real task 

of building a nation rests with teachers. Teaching 
is also a calling that requires competent and 

enthusiastic people. In order to attract the best 

candidates to the world of teaching, decent 

compensation should be an intrinsic part of the 
profession. The strike of 2007 was a call for better 

pay for teachers and adequate compensation is a 

factor that should be taken into consideration 
when addressing the issue of quality education. If 

the concerns and grievances of teachers are not 

addressed, whatever plans and policies the 
education ministry make to improve the quality of 

education, it will still face formidable challenges. 
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The 2007 strike resulted in ELRC Collective 

Agreement 3 of 2008: Framework for the 

establishment of an Occupation Specific 
Dispensation (OSD) for educators in public 

education.  

 

The OSD agreement paved the way for a fair, 
equitable and competitive remuneration structure 

for identified categories of employment. The 

remuneration structure provides for longer salary 
bands and substantial overlaps between salary 

levels to facilitate adequate salary progression to 

employees who choose to remain in the 
classroom instead of aspiring to move into 

supervisory or management posts.  

 

The OSD puts in place a proper career pathing 
model that does not entail automatic increases, 

but it is a forward looking plan to systematically 

increase salaries after pre-determined periods, 
based on specific criteria such as performance, 

qualifications and competencies, scope of work 

and experience.   
 

The combined teacher unions in the ELRC 

expressed their concerns over the recent media 

reports that call for education to be declared an 
essential service. Mr Ezrah Ramasehla, president 

of the National Professional Teacher's 

Organisation of South Africa (NAPTOSA) said that 
the Executive Committee of NAPTOSA was 

surprised at this suggestion for a number of 

reasons. He said that there is a crisis in education 

and it is the root problems that need to be 
corrected and solved.   

 

Declaring teaching an essential service is not 
going to make dysfunctional schools and 

incompetent teachers any more functional or 

competent.  “Declaring education an essential 
service will not have any effect on the quality of 

teaching and learning in our schools,” said Mr 

Ramasehla. 

 
He said there are too many critical variables, such 

as the supply of new teachers, the number of 

insufficiently qualified teachers, the utilisation of 
teachers outside of their areas of specialisation, 

classes that are too large for a variety of reasons 

(including the lack of infrastructure), the poor 
resourcing of some schools etc.  Declaring 

teaching an essential service, said Mr Ramasehla, 

could solve none of these problems. 

 

The South African Teachers’ Union (SAOU) 

General Secretary and CEO, Mr Chris Klopper, 

said that by declaring education as an essential 
service, the real hurdles facing education will not 

be addressed whatsoever.  

 

Mr Kloppers said banning teachers from striking 
would not solve many of the ailments in public 

schools. He described these as: a lack of in-

service training to improve teachers’ teaching 
skills and subject knowledge; teacher 

absenteeism and low morale; curriculum 

problems; poorly disciplined pupils and 
departmental officials who are not able to 

administrate the various departments of 

education.  

 
The 2009 matric results clearly indicates that 

there are areas in education that needs urgent 

attention to ensure that a better pass rate is 
obtained in 2010. The ministry of education has 

admitted that there are a number of hurdles that 

have to be overcome to ensure better quality 
education, not just at matric level, but starting at 

the lower grades. These challenges facing 

education can only be addressed with a collective 

effort from all stakeholders in education. Time is 
of the essence and should not be wasted on futile 

media attacks that offer no solution to the problem 

at hand. The new school year has commenced 
and all our efforts should be geared towards 

finding meaningful solutions that will restore the 

faith of every South African in our education 

system.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 


